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Abstract
This paper investigates innovative methods to inspire higher education 

students of language on degree or diploma courses relating to law and public 
administration through the strategic use of technology, particularly focusing 
on the transformative potential of Artificial Intelligence (AI). By exploring 
various technological tools and their integration into language lessons, we 
aim to show how educators can empower and motivate learners, preparing 
them for a future where AI will be ubiquitous in both work and study. We 
examine a wide range of digital resources using generative AI that are revo-
lutionizing education in general and language learning in particular. We 
highlight the power of AI-driven platforms and chatbots in offering person-
alized and adaptive learning experiences, contributing to a learner-centric 
environment that prepares students for workplaces where humans and AI 
will work together. Ultimately, this paper seeks to provide language teachers 
working with higher education students of language on degree or diploma 
courses relating to law and public administration with practical insights and 
strategies to motivate learners by leveraging the potential of technology and AI 
in language education in the context of studies in law or public administration.

Keywords: Generative AI, Language Education, Prompt Engineering, Learner 
Autonomy, Chatbots

1.0 Introduction

In recent years, the rise and integration of Artificial Intelligence (AI), 
particularly generative AI, into nearly all aspects of human activity, includ-
ing education, has been met with a mix of awe, excitement, and concern. In 
language teaching, AI holds significant potential to transform language learn-
ing through personalized, adaptive, and engaging activities and experiences.

Generative AI encompasses a range of techniques that create new data or 
content, such as images, text, audio, or video, based on the patterns and char-
acteristics of the input data it has been trained on. This raises concerns about 
the difficulty in distinguishing between human-produced and AI-generated 
content, and the risk that, without expert oversight, generative AI could 
produce material that is not only fake and inaccurate but also potentially 
harmful to humans.
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As AI continues to advance, students and other stakeholders are stepping 
out of their comfort zones, facing questions about the effectiveness, ethics, 
and both short – and long-term impacts of integrating AI into language learn-
ing. Concerns include whether AI-driven tools genuinely improve learning 
outcomes or if they might detract from the humanistic aspects of education. 
Educators are also worried about ensuring AI remains a tool for humans 
rather than replacing human interaction and expertise. As Grobelna (2023) 
observes, ChatGPT and similar systems can serve as valuable support in 
language education by generating teaching materials, illustrating the use of 
grammatical structures, or simulating conversations. However, she stresses 
that the effectiveness of such tools depends on the critical oversight of the 
teacher, who steers the interaction and safeguards the learning process against 
superficiality. Integrating this reflection into the discussion on the role of AI 
in language education in the context of studies in law or public administration 
seems indispensable – especially since students must be prepared both to 
exploit modern tools and to recognize their inherent limitations.

Despite these uncertainties, it is obvious that generative AI offers significant 
opportunities for language teaching. By wisely using AI-driven digital tools, 
educators can create dynamic learning environments tailored to the diverse 
needs and preferences of individual learners. Tools like adaptive tutoring 
systems, language learning apps, and virtual language assistants, along with 
future innovations, enable personalized teaching, real-time feedback, and 
support learning experiences in unprecedented ways.

In this article, we examine various learning scenarios designed to enhance 
communicative language learning using digital tools and AI within the context 
of courses on law and public administration. We examine how educators can 
leverage AI to nurture meaningful communication and improve linguistic 
competence among learners. By exploring different pedagogical approaches, 
technological innovations, and best practices, we aim to provide a compre-
hensive overview of the opportunities and challenges of integrating AI into 
language teaching.

As we navigate this evolving landscape, it becomes obvious that it is 
crucial to integrate AI in language teaching with caution, critical reflec-
tion, and a commitment to learner autonomy and learner-centred learning.  
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By embracing AI’s potential while being mindful of its limitations and ethical 
implications, educators can discover new ways to empower learners and equip 
them with skills relevant to their futures as professionals in the fields of law 
or public administration.

2.0 Higher Education Students and AI

Young people, who form the majority of those in higher education are often 
called Digital Natives (Prensky 2001) because technology has been a funda-
mental part of their lives for as long as they can remember, and most cannot 
imagine life without it. Those in higher education institutions studying subjects 
related to law or public administration are in the eye of the storm regarding 
the disruption in the workplace caused by the advent of affordable AI like Chat 
GPT, Google Gemini, Microsoft Copilot and, lately, DeepSeek. A 2023 report 
by Accenture, a company specializing in IT services and consulting, found 
that around 40% of all working hours could be affected by AI large language 
models (LLMs) (Forum Institutional 2023). According to the World Economic 
Forum (2023), many clerical or secretarial roles are likely to decline rapidly 
due to AI, while roles for AI and machine learning specialists, data analysts 
and scientists, and digital transformation specialists are expected to grow 
quickly. Accenture concludes that reskilling people to use AI effectively will 
be crucial for companies to successfully implement the technology. De Cremer 
and Kasparov (2021) note that human and artificial intelligence capabilities 
are not the same, and the key to successfully leveraging AI will be integrating 
what it does well with what humans excel at:

The question of whether AI will replace human workers assumes 
that AI and humans have the same qualities and abilities – but, in 
reality, they don’t. AI-based machines are fast, more accurate, and 
consistently rational, but they aren’t intuitive, emotional, or culturally 
sensitive. And, it’s exactly these abilities that humans possess and 
which make us effective.
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Maximizing the opportunities created by this new working environment, 
where humans can learn to work with AI, will be essential for young people to 
secure good jobs in the future. This realization means that educators today have 
the responsibility to prepare students for this reality. This involves embracing 
the challenge of AI and addressing the many dilemmas it presents in a thought-
ful and considered manner. It will also require a thorough investigation of 
both the possibilities and limitations of AI.

Generally, young people have eagerly adopted AI tools, leading to concerns 
among educators that students in schools and universities are using them to 
unfairly boost their grades through sophisticated methods that less tech-savvy 
academic staff may struggle to detect. The impact of widespread AI on exams 
and assessments has raised alarms due to the possibility of students using AI to 
generate work they then present as their own, thus receiving higher marks. If 
such cheating becomes prevalent, it could undermine the principle of merit-
based advancement. In July 2023, the Vice-Chancellors of the 24 Russell Group 
research-intensive universities in the UK established a new code to harness AI’s 
opportunities while safeguarding academic integrity (see Guardian 2023a). While 
the group also anticipated that new assessment methods would emerge to miti-
gate the risk of cheating, rather than banning AI chatbots outright, the guidance 
suggests teaching students to use AI appropriately in their studies, while making 
them aware of the risks of plagiarism, bias, and inaccuracies in generative AI.

Similar conclusions are drawn by Maziarz (2023), who analyzes the 
strengths and weaknesses of artificial intelligence in language pedagogy. She 
points out that AI may foster individualization and personalization of learning 
on the one hand, but on the other, it risks making students overly dependent 
on technology, thereby weakening the teacher – student relationship. Her 
conclusion that AI should be treated as a cobot – a partner supporting the 
teacher rather than replacing them – is particularly significant in the training 
of future lawyers and civil servants, where social and ethical competencies 
are as crucial as linguistic proficiency.

Such a pragmatic mind-set also has obvious applications outside the class-
room and in the work environment, where professionals and workers may 
come to rely uncritically on AI or be tempted to pass work generated by AI 
off as their own. So the challenge of dissuading students from using AI as 
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a cheat or shortcut is something that it is not just an irritation for educators 
but potentially a larger problem for businesses and institutions employing 
must such transgressors. In the case of lawyers and public administrators 
(where the employer is the state itself and the whole community may suffer 
the consequences) the ramifications could be very serious indeed if nothing is 
done to make students aware of their responsibility, and coach them towards 
more sensible and ethical uses of AI. Activities like the ones we will suggest 
here, are a practical way to do this.

3.0 AI, an unreliable colleague

A key area where AI can fall short is in the quality of the information it 
presents. AI tools are trained over time by learning from user corrections and 
feedback, which is known as learning from data (or statistical prediction – see 
Minsky 1961). They are not thus designed to be truthful reporters of facts. 
Rather than just imitate, they emulate (see Tomasello 1996) human conversa-
tion. Often, chatbots make errors due to alignment problems, misinterpreting 
user queries or intentions (See Devlin et al. 2018). More concerningly, chat-
bots can produce entirely inaccurate outputs, seemingly invented on their 
own. For instance, in an example of the professional misconduct alluded to 
in §2.0, two US lawyers were fined for submitting fake court citations gener-
ated by ChatGPT 3.5. The judge noted that while using AI for legal work 
is not inherently improper, lawyers must ensure their filings are accurate  
(See Guardian, 2023b). This is one of a set of cases that set the precedent that 
it is legitimate to use AI for certain tasks, with the proviso that one must 
take legal responsibility for any adverse consequences as if one had made the 
mistake oneself. This principle was challenged unsuccessfully in another recent 
court case where Air Canada was found liable for faulty information given 
in 2022 to its customers by the chatbot it had installed on its site. The airline 
somewhat disingenuously claimed that the chatbot was accountable for its 
own actions, a claim dismissed by the civil-resolutions tribunal (Yagoda 2024).  
The lesson of such cases is that chatbots and generative tools can be very fast 
and useful for mundane and repetitive tasks, but they are not entirely reliable 
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or predictable. Therefore, human users, who are the legally responsible entities, 
must closely monitor their output.

Factually incorrect outputs from chatbots may seem rare, often due to the 
complexity of the subject, but mundane examples are common. Accoridng to 
Kasner and Dusek (2024) 80% of the outputs of Open LLM contain a semantic 
error (i.e. contain something incorrect, not checkable, misleading, or other). 
Recent research has concluded that such so-called hallucination is inherent to 
large language models (LLMs) and cannot be entirely eliminated (Xu et al. 2024).  
Additionally, the accuracy of chatbots tends to increase with more probable or 
common tasks or inputs, while their output becomes less reliable with unusual 
tasks (McCoy et al. 2023). The unreliability of chatbot outputs is such that 
reputable chatbots come with warnings advising users not to unquestioningly 
trust everything they say.

Sometimes, chatbots can be correct but process information inappropri-
ately. For example, unscrupulous book dealers have used chatbots to generate 
ebooks on platforms like Amazon. Some of these books contain advice that 
could be harmful, such as AI-generated guides to foraging for mushrooms, 
which suggested tasting to distinguish between edible and poisonous varieties  
(see Guardian 2023c). While this may be technically true in some cases, it is 
dangerous advice that even a non-expert human would recognize as problematic.

4.0 New Opportunities presented by AI

The limitations of AI, as discussed in §3.0, indicate that students should not 
fear being excluded from the job market by cheaper, faster, and more reliable 
alternatives. Instead, these limitations highlight a clear path forward, where 
learners can prepare for 21st-century careers by developing the ability to 
communicate and interact with chatbots and AI tools, a skill that may become 
as valuable as interacting with other humans. In legal contexts and in public 
administration, the digitalisation of society and government, has increased 
exponentially the amount of data and documents that have to be processed 
even to deal with the simplest, most mundane legal case or administrative 
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procedure. AI is contributing to this problem in many ways, but it also offers 
a way to unburden legal practitioners or civil / public servants.

Furthermore, every technological leap in history has not only reduced the 
demand for certain jobs but also created entirely new roles and career oppor-
tunities. One emerging professional profile is the prompt engineer, a specialist 
in interacting with AI to perform specific tasks. Students of language, and 
this includes students on all kinds of degree courses where the ability to 
communicate is a key skill, if only in a first or native language such as law 
and to a degree public administration, should be encouraged to improve their 
communication skills and understanding of context, inference, and pragmatics. 
Chatbots are designed to emulate human interaction, but they lack human 
knowledge and cultural awareness. Communicating with a chatbot is akin 
to speaking with someone from a foreign country who, despite being fluent 
in your language, is unfamiliar with cultural conventions, contextual factors, 
and conversational nuances (see Grice 1974). This requires accommodation 
strategies and sensitivity to potential misunderstandings.

A student of whatever academic background, skilled in mediation and 
intercultural communication may have the foundational knowledge needed to 
effectively communicate with a device that lacks direct knowledge of the world, 
human society, or the thought processes involved in human communication.

5.0 The Dangers of Interacting with 
Generative AI and Chatbots

Before discussing practical ways to empower learners to interact construc-
tively with AI in the next section (§6), we must first address some of the real 
dangers associated with this endeavour.

AI has the potential to harm students who use it indiscriminately to cut 
corners and avoid effort. This highlights the necessity of expert guidance 
and moderation from teachers, reassuring educators about their crucial role 
in future classrooms. One particularly concerning issue is the ELIZA Effect, 
named after the 1966 chatbot ELIZA developed by MIT’s Joseph Weizenbaum. 
ELIZA, using a script called DOCTOR, mimicked a Rogerian psychotherapist 
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by reformulating users’ inquiries into further questions. Despite its limited 
functionality, users often attributed human-like qualities to ELIZA, engaging 
in meaningful conversations and sharing personal information.

The ELIZA Effect arises from people’s tendency to anthropomorphize 
non-human entities, such as pets, toys, or even basketballs (as seen in the 
2000 film Castaway). In the context of AI chatbots, this effect is particularly 
dangerous because chatbots can fuel such make-believe, leading to delusion 
and irrational behaviour. For instance, to cite just one tragic case, in 2024, 
a teenage boy in Florida shot himself in the head after discussing suicide 
with an AI chatbot that he fell in love with (New York Times 2024). However,  
AI companies, aware of negative public opinion and wary of a political back-
lash, have been taking steps enhance the ethics and responsibility of their 
chatbots and AI systems through various means such as: establishing clear 
ethics guidelines covering fairness, transparency, privacy, accountability, and 
safety. They are also committed to bias mitigation techniques like careful data 
selection and robust algorithm development as well as to building diverse 
teams to incorporate various perspectives, and thus mitigate biases and ethical 
concerns. Furthermore, they are responding to calls from experts for greater 
transparency by explaining AI decisions, using techniques like explainable 
AI (XAI). Users are also being empowered through controls for responsible 
interaction, such as opt-in/opt-out mechanisms.

Reputable AI companies are also continuously monitoring and evaluating 
AI systems to address ethical issues post-deployment. There is also a growing 
awareness that stakeholders should also be involved in development to gather 
feedback and collaborate on responsible AI practices. Lastly, governments 
are also calling for AI companies to coordinate and self-regulate, with the 
threat of new legislation limiting their activities if they do not. Because of 
this companies like OpenAI, which saw its ChatGPT briefly banned in Italy 
(March 2023), have to ensure that they comply with regulations related to 
data protection, consumer rights, and industry standards. The fear remains 
however that less reputable actors, unscrupulous and greedy influencers, 
rogue states, or nefarious forces on the dark web may develop AI systems 
that do not incarnate such a philosophy and purposely do not incorporate 
such safeguards. This is a risk that cannot be mitigated in the classroom,  
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but it makes it even more important that students, as citizens, are familiar 
with AI and the dangers that it can pose.

In a novel approach, and one which is of particular relevance to students 
on courses related to law or public administration, Anthropic, a small AI 
company, has innovatively developed Constitutional AI (www.constitutional.
ai), a system that aligns its behaviour with a constitution grounded in human 
principles like harm avoidance, respect for preferences, and truthfulness. This 
system, it is claimed, leverages self-supervision and adversarial training to 
learn these principles without direct human oversight.

6.0 Practical Ways for Empowering Learners 
with AI Tools

The key to using chatbots effectively is learning how to write prompts and get 
them to perform increasingly complex tasks satisfactorily. This is not as easy as 
it may seem, because although chatbots can communicate naturally, they can 
misunderstand and fail to grasp the user’s intention. For example, when one 
human asks another, Do you know the time? they expect the current time, not 
an assertion about awareness of the time. Significant progress has been made 
in Natural Language Processing (NLP) and Natural Language Inference (NLI), 
reducing alignment problems (see Khurana et al. 2023). However, as mentioned 
in §5.0, it is still impossible to predict every indirect speech act (Searle 1975) or 
instil a chatbot with a completely reliable sense of conversational implicature 
(Grice 1974) or relevance (Sperber and Wilson 1986).

Prompting is a skill best learned through experience and trial and error, 
achieved by giving learners tasks to complete using a chatbot. Writing effective 
prompts requires clarity and specificity, using relevant keywords, providing 
context, using accurate language and punctuation, and reviewing chatbot 
output to refine prompts for satisfactory results.

For instance, students can be instructed to ask a chatbot (e.g., ChatGPT 
3.5, Google Gemini, or Bing) to answer an essay question using a simple 
prompt such as:
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Example 1. Prompt 1 for writing task with Chatbot

You work in the Podlaskie Voivodeship Office in Białystok dealing in 
register for temporary residence permit (for foreigners). A colleague 
from another EU country is coming on an exchange visit. Write them an 
email arranging a meeting at 9.00 am on the morning after their arrival.  
Mention:
The location of your office and how they can get to it.
Give a brief outline of the activities that you have lined up for the morning,
Write between 100-150 words.

The prompt in Example 1 is simply cut and paste from an exam task.  
The chatbot in question is incredibly fast and linguistically accurate but will 
not produce a satisfactory answer the first time:

Example 2. Microsoft Copilot essay output 1

Subject: Meeting at the Podlaskie Voivodeship Office – Visit Schedule
Dear [Colleague’s Name],
I hope your journey to Białystok goes smoothly. I would like to meet you 
at 9:00 a.m. on the morning after your arrival at the Podlaskie Voivodeship 
Office, ul. Mickiewicza 3, Białystok. You can take bus lines 2, 3, or 19 
from the Kościuszko Square stop in the city centre; the buses run every  
10–15 minutes and the stop is right in front of our building.
During the morning, we will begin with a short tour of the office, followed 
by a presentation of our work on temporary residence permits for foreign-
ers. Afterwards, there will be time for discussion and questions.
Looking forward to meeting you soon.
Best regards,
[Your Name]
Podlaskie Voivodeship Office, Białystok

The answer given in Example 2 is certainly adequate: it contains the informa-
tion it was prompted to provide and is the relevant length (about 110 words). 
In addition, the style is generally appropriately neutral and professional while 
being clear and concise. It could however be improved and it is an interesting 
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exercises for students either individually, or in groups, to analyse it to see 
where improvements could be made.

To our minds, the email is, on the whole, good. The register is mostly 
appropriate and it does include a timetable for the morning so that the recip-
ient has an idea of what they will be doing, when, and what time they will be 
free. Turning to the negative points, the exclamation marks after the phrases 
Welcome to Białystok! and Looking forward to meeting you! may come across 
as a bit over-excited and juvenile. Welcome to Białystok is also a bit prema-
ture seeing that the addressee has not arrived yet. Perhaps the chatbot has 
misunderstood the that part of the prompt which states Write them an email 
arranging a meeting at 9.00 am on the morning after their arrival thinking that 
the email should be written on the morning after the guest’s arrival. It is of 
course a meeting on the morning after his or her arrival that is being arranged, 
and as most people would know, to send details about a meeting only at 9.00 
am, at the same time as this event that is planned is supposed to start is not 
very practical would inconvenience the guest greatly, and create a very bad 
impression of the hosts. This email is good in that it does contain specific 
details about the number of the bus but the indications to take one from the 
city centre is somewhat vague. As an afterthought, some idea of frequency of 
the buses would also be helpful. Consequently, we can try to write a prompt 
that will instruct the chatbot to make these changes:

Example 3. Prompt 2 for writing task with Chatbot

Modify that email. Do not start with Welcome to Białystok!. Remove the 
exclamation marks from Looking forward to meeting you soon! Indicate 
where in the centre the addressee can catch the bus and give them some 
idea of how often the buses run.
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Example 4. Microsoft Copilot essay output 1
This produces the following output:

Subject: Meeting at the Podlaskie Voivodeship Office – Visit Schedule
Dear [Colleague’s Name],
I hope your journey to Białystok goes smoothly. I would like to meet you 
at 9:00 a.m. on the morning after your arrival at the Podlaskie Voivodeship 
Office, ul. Mickiewicza 3, Białystok. You can take bus lines 2, 3, or 19 from 
the Kościuszko Square stop in the city centre; the buses run every 10–15 
minutes and the stop is right in front of our building.
During the morning, we will begin with a short tour of the office, followed 
by a presentation of our work on temporary residence permits for foreign-
ers. Afterwards, there will be time for discussion and questions.
Looking forward to meeting you soon.
Best regards,
[Your Name]
Podlaskie Voivodeship Office, Białystok

The email has been improved although the agenda given is far from ideal. 
This could be finally-tuned through further prompts. We will not illustrate 
this whole process here but suffice to note that good practice such prompt-
ing gives students not only in analysing texts but also in thinking about the 
perluctionary effects (Austin 1962) that they will have on addressees.

Such a  simple exercise teaches learners several things. Regarding AI,  
it shows that chatbots are fast and accurate, producing language rich in vocab-
ulary. However, general chatbots like Microsoft Copilot, ChatGPT, Google 
Gemini or DeepSeek designed for a wide range of tasks, may not know the 
appropriate language or register for a specific writing task without precise 
instructions. It also demonstrates that chatbots work best under human super-
vision, where their output is reviewed and improved through step-by-step 
prompts. Regarding linguistic competence, although learners’ output (i.e., 
prompts) is less than the chatbot’s, their contribution is significant. By learning 
to prompt chatbots, learners reflect on the linguistic output (especially register 
and style), indirectly coaching themselves. Finally, in terms of motivation, 
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learning to interact with and manage a chatbot boosts learners’ confidence 
in using AI and motivates them to explore its wider potential constructively.

7.0 Using AI to Increase Learner Autonomy

Learner autonomy is central to the communicative approach to language 
learning, emphasizing the need for learners to take control of their learn-
ing process, nurturing independence, self-regulation, and motivation.  
By taking responsibility for their learning, learners actively engage in setting 
goals, selecting materials, and monitoring their progress, enhancing their 
language proficiency. These are of course useful attributes of students outside 
language learning too and ambitious students preparing to work in law or 
public administration must equally develop a degrees of professional auton-
omy and independence.

As noted, there is a risk that AI could make students lazy or apathetic. Some 
argue that generative AI might make learning additional languages unneces-
sary in the future—a view expressed by Ostler (2010, p. 261) when AI was less 
advanced. Christiansen (2015, pp. 150-151) disagrees with Ostler, doubting that 
people will delegate communication to digital devices as readily as they did with 
calculators. He counters that, even if technologically possible, it is doubtful that 
humans will want to rely on digital devices for communication. People value 
direct, real-time communication to perform various speech acts (see Austin 
1962), which often depend on using their own skills to establish relationships.

A notable advantage of AI in terms of language learning is that it will 
generate material for learners to read and listen to, which they have requested, 
motivating them to process and react authentically. In Table 1, we summarize 
activities students learning languages in the context of degree or diploma 
courses in matters related to law or public administration can engage in with 
general chatbots like Microsoft Copilot, ChatGPT, Google Gemini, DeepSeek, 
and specific ones.
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Table 1. Examples of Activities and Relevant Prompts for students learning languages in 
the context of degree or diploma courses in matters related to law or public administration

*Written (as in a Direct Messaging context) or Spoken using a microphone and speech to text 
function of the chatbot.

** Special dedicated bots can be used, which require no special prompts, e.g. DALL·E 3 (images, 
graphics – included with ChatGPT Plus) Gencraft; Canva.

The activities in Table 1 can be elaborated in various ways. For example, 
a role-play interview can become an integrated skills activity, with the learner 
using the dialogue for a magazine article. Different learners could interview 
different chatbots (e.g., ChatGPT 3.5, Microsoft Copilot, Google Gemini, 
DeepSeek) pretending to be the same person, comparing the outputs to find 
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differences, reminding learners of chatbot fallibility and encouraging verifica-
tion. Alternatively, learners could interview a chatbot roleplaying a historical 
figure, for example, James Madison the architect of the US constitution and 
government, asking what if questions, and then verify the answers through 
research. This highlights the unreliable nature of chatbot accuracy but still 
offers a novel, interactive way of researching, encouraging learners to seek 
information actively.

This approach emphasizes the advantages of chatbots over traditional writ-
ten media, as chatbots respond to user-directed inquiries, similar to having 
a personal guide in a museum compared to using a guidebook or audio guide.

8.0 Conclusions

It is too early to definitively assess AI’s impact on learning scenarios, as the 
field is still developing. Regardless of scepticism or concerns, the AI revolution 
is underway and here to stay, making it essential for students to familiarize 
themselves with and master it. This is even more true for students on courses 
related to law and public administration as these will be areas where AI may 
be most rapidly adopted.

To succeed in this transformative period in education and work, learners 
and educators in all corners of academia must be wary of AI but also view 
it as an opportunity rather than a threat. Students, in this case future legal 
workers and public administration staff need to understand both their own 
limitations and those of AI to effectively use both in combination, maximizing 
their productivity and capabilities.

When used wisely and creatively, AI has the potential to provide students 
with an endless supply of exercises, materials, and courses tailored to their indi-
vidual needs, enhancing their autonomy – whether this be related to language 
learning or to training for their chosen careers. Ultimately, the existence of 
AI within and outside the classroom will require rethinking traditional roles 
of teachers and students and the concept of communication in a world where 
language use extends to machines.
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In a broader perspective, the report by the Educational Research Institute 
(Fazlagić, 2022) presents artificial intelligence as a megatrend shaping both 
education and the labor market. The authors emphasize that AI is gradually 
permeating various areas of education – from automating bureaucratic tasks 
to developing adaptive learning systems. They also highlight the necessity of 
fostering digital skills and critical thinking as the foundation for preparing 
students for the Industry 4.0 economy. In the context of legal and adminis-
trative studies, this means that integrating AI into language pedagogy is not 
merely a matter of innovation, but rather part of a broader educational strategy 
aimed at equipping graduates for work in a digitalized state.

Motivation will be crucial. Educators must embrace the challenge and 
guide their students through this complex and uncertain transition, making 
it exciting and full of promise.
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